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tParticipatc;TrReliealrl: 'Research with Historic Consciousn4ss

o

"It's cOmpletelytatural," I say,"to tYink of Etiropeans who believed
in ghosts or Indians who believed in ghosts as ignorett. The scientific

. point of view has wiped out evefy other view to a point ute're they all
seem primitive . so that ira person today talks about ghosts or spirits
he is consider;d ignorantvr maybe nutty. Dt's just all but completely
impossible to imagine a world where ghosts can actually exist."

"tkly o4n.opinion is that the intellect of modern man isn't that s erior.
lOs aren't that.mu9h different: Those Indians and medieval men were
just is intelligerft as we are, but the context in 'which they though
was completely different. Within that context of thought, ghosts
spirits are quite as real ap atoms particlts, photons and quants re
tell? a modern man. In that sense I b;lieve in ghosts. Modern man has his
ghosts and spirits 657you know.'
"What?"

"Oh, the<3.aw of physics and of logic...the
principle of algebraic subititittion. nese
in them so thoroughly they seem real."

number system...the
arc ghosts. We just tlelieve

Dialogue fram Zen arli the Art
of gotorcycle Raint4hancei.

. The concept and pradtice of participatory research S being developed by

educators/researchers as a reaction to the historic "buse and failure of

- 'traditional research to ask and answer appropriate-and useful'queStions in th
(

4:6text of'development projects.in the Third World. tlearly mapy educators,

myself incltided,,feel that thiseffori - the elaboradon of a participatory

researph process or model -1. is necessary and

_Jac remains that participatory r4earch has

possibly unavoidable. However, tie :1

been, thus far, defined negatively

in terms of- ciiaracteristics and anions t? avo,id or overcome. The developiers

have yet to outTiue a cleat strategy of haw to carrk out's4ch an operation. I,

This lackc.of a clear definition presents a large obstacle to the development
/

'and acceptance of participatory research.

- 1
Robert M. Pirsig, Zen .and the Art or MotorcycleMairitenane (Toronto:' Bantam

Books, 1974), p:32.
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Before this definitioh can be formulated, practitioners must confront

the formidable task ofoRsethinking what is research which also implies rethinking

what is* science. This effort, as well as that demaaded to inCludeiparticipants

in the research process, tequires a researcher with extraordinary qualificatio0

or characteristics: one .committed to uriderstanding and controlling his/hir

ethnocentric biases so that s/he can permit and ezcôurage the stibject to define

and direct the research effort. To achieve this receptivity to participation,

the researcher needs a well-ciefined reseaich process through which the subjec-

tivity of the "native" will always be kept the.forepost consilderation.

To explain the need or impetus for participatory iesearch,'it is necessary

to reiriew the rlatively remit fast of social science research, and then to

amine the history of research conneeted with developmenlerojects. Most

social research methods and designs were developed in a period when Western

imperialism and cultural disruption and tontl.ol wmre rarely moral or ethical

consideratiok'As Claude Levi-Strauss traces the develppment ca

social.research, anthr9pology, he makes this'point clearly about

of the science:

one areaoaf

the."roots"

Anthropology is the outcome of a historical process which has
made the larger part of 'nankin& subservieni: to the othet, and during-
which millions of innocent human beings have had their institntions
and beliefs destroyed, whilst they themselves uere ruthlessly killed,
thrown into bondage, and contaminated by diseases they were unable
to resist. Anthrogelögy is the daughter of this era of violence. Its
capacity,to assess more objectively the facts pertaining to the human
condition reflect's', on the epistemological level, the state of
affairs in which one part of mankind treated the either as ob.fecs.

2Claude,Levi-Strauss, "Anthropology: rts Achievements and Its FutuTe", Current
f_AnnEmn2a, No.2, (1966), p.126.
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Anthropologisto quickly hgame aware of the abuse'in the subject-as-object
,

.approach ahd st,rove to c*velop-methods whi0 allowed gieater pelf-defipition

by the "natives" within their own culturec-For inst6nce, Margaret Mead has

z

baintained that a well-conceived participantLobserver method al/bids treating

"natives" as cbjects:

Anthropological researEh does not have subrpcts. We work with
informants in an atmosphere of trust and mutual respect....,vIt stresses
not only the importahce of the relatianship between a reseirdh worker
and those among whom he seeks new knowledge, but also the possibility
of substituting voluntary participatim for 4nformed'consent" as a.
precondition of ethfcal research work.3

Claude Levi-Strauss al o saw increases participation 'or a revised research

relatioliihip as a solution to th oppressioh of the research design'. He en-

visione<i'that cultures'"going th ugh "modeinization" should take over the

research process; "For anthropology is the science of culture as seen from the

outside and the first concern of people made aware of their independent

existence and riginality must be to claim the right to observe their plture ....

If/

,
.

,themselves cr the'insidee
4

Margaret Mead and Claude Levi-Stauss arel of coure,*anthropol\ogists,

and representatives of a school of'thought in which dssire for information 'on

cultures is sufficient justification for research. Applicifion of the research

inforAation for the imprarementi of the "natives' ' life was/is coftsidered

appealing and laudable, but not requisite for ethical research.Of course
,

there are numerms action-oriented, applied anthropologists working teclay, bfit

their activitiles uill not he dis sed 'in this paper.) This failure to commit

ITI;;W:e-t-Tead, "Re earch with Hunan Beings: A Model Derived from Anthropological
Field Practice", ed0us Vol.98, No.2 (Spring, 1969), p.3,61.
4
Levi-Strauss, op.cit p.126.

4
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ones,research to afvlication even to abhor application - has reft many of

the lesson§ gf anthropol* tntdetitilized by developers'.

Ry 1946 Unesco was establiied and together with numerous private inter-

nationaldanizations had begun educational development projects. These projects,

'throgthe use of various-pedagogical atrategies for disseminating information, -

. planned to improve-the quality,of-life of the-"native" in the project

Research had to be tie0 to application, because much had to be known about'the

needs-of the population and the-succe s of the project. However, many questioned

the smoothness-of-fit between the res rch and therapplication: rarely &c:I

research provide information to assist ihe operation of this project. One reason

for this discontinuity was that the research design, the strategy for implerentLicn
a

of the projeet and the ldadership.of te yroject were invariably imported from

the "deyeloped" nations and coordination between management and the research

component was poor. The risearCh designs,were usually developed by sociologists

who concentrated on'quantitative-prdblems -.low many people w4re at what,level

of nutrition., of how many children had died .before the age of five. The intended

'beneficiaries,,tfie 'natives", were counted and..described through Western methods

in ways that made sense inca Western, literate society. The 'motives' welsp again

treated as-objects - this time the objects of did:

(
This gssistance was.inifficient and as.early ag 1963 scholars and'

development -analysts were making statements such as that of Alrnder H.
_

Leighten:
It

When someone Wriies the history of efforts by great nations
to aid in'the devtlopment of smaller notiFns, he will be te7ted to,
611 it 'lbw tQ Back Wrong Horse".S

f

SWard Hunt Goodenough, Cooperation in Chaue, (New York: Russell Sage, 1963)
p.7. .

r
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It was discovered that developers uere connecting udth the uTong people,

often working on t,he wrong problem§ and failing,to improve the lives of .

community members.

Numerous zolutians to these_problems hive been posedi usually, with varying

degrees and levels(of incteased participation as the ameliorating ingredient.

For instance, Francis J. Method hais suggested that eduohtional researcher's" must

begin to ak questions Of values and motivation rather than the "...aggregative

,,Jand evaluative/descriptive research" questions presently being answered. Thisf

type of research would require participation of the insider-- the research

...probably require a differenf relationship between re-
searchers and research institutions and the researched....Much
more of this research must be done by local researchers and
thraughlocal institutions than has been-the case to date. This
is suggested for three,reasans: (1) much orthis researdh involves
sensitive issues that may.be difficult for the "outsider", in-
cluding unfamiliar national researchers, to grasp; () as'
reseavh attempts to assess values and Titivation, considerably
more insight into the local behaviour ,and local perceptions
will be necessarygfor the interpretation of, results; and (3)
mlich, if not most, of the necessary information'ud11 not be
accessible to the short-term researcher of "off-shore" scholar
...much ofthe most important research can only be done by
extensive field# work (including.follow-up and tracer studies)
and close contact uith local communities, families and leaders.

Others,most notably the Congress of the United States, argue for in-

creased mOnitored 'participation at.the "grass-roots" level of the developing,

country. Developers would monitor a process in which the "people" are the

decision-makers1 equally ahare the benefits of growth and implement the project'.

Francisf.j. Method, "National Research and Developrent Capabilities in
Educatiok", Education'and Development Reconsidered (Praeger Publishers,
1974), p438.
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This staterentdby tweAty-five Repbulican Congressmen in support of Title TX
IR

of.the 1966 Foreign Assistance Act, conveys the rationale for tgyass-roots"

participation:

...Unless the people benefit from development efforts, no
meaningful probress can result fram foreign aid. It is equally
true that unless the people contribute to develapment.efforts,

no meaningful progress can.result fram foreign aid.7

Rs

We mould be remiss, not to mention development analysts such-as Freire,
*

Mich and.Gaulet,. who are structuring a phifosophY or "new mora order" of

development and contributing much to the' diScUssion tf research d participation.

Their emphasis.iS an production of a neW relationship between veloped" and

"developing" nations: a relationship of collaboraton, reciprocity, and equity.
,

This equity requires work .on the'"grass-roots" level with those affected0
the project as well as on the governmegt level.

Freire has had much to say about the native-a-object approach and has

stated that checklists and quantitative measures are insufficient when the

reality of people is-to be definedi

The concrete reality for many social scientists is a list of
particular facts that they would like to capture; for example,
the presenee or absence of water, problems concerning erosion
in the area or those of production or productivity. For me, the
concrete reality is sorething more than .isolated facts. In my
view, thinking dialectically, the Foncrete consists pot only
of concrete facts and (Physical) tchings, but also includes the
way in'Which the people involved with,these facts perceive them.
Thus in the last analysis, fOr, the caicrete reality is the .

connection bets4in subjectivity and objectivity; never ob.j-ectivity
.isolated from subjectivity.8

t
David HapOod, The Role. of P. u ar Participation in Devel rent: Re ort of a

.Cop,ference an the
, tine
T969), D.
8

ementation o it e 0 e Oreii sistance t

ge sac usetts nstitute o e a gy Fess,
'

g

Raul() Freire,."Research Methods", 'Literacy Discussi'on,(Teheran: The Inter-
national Institute for Adult Literacy-Methods, 5ipring, 1974); p.134.

'

'\

9

p.



Freire insists on a .new research relationship .;'-the,nattve as. researcher:

.4.1 have takgo back, and instead of taking the peop
as the object,of my 'research I mist try, on the contrary,
to have the peopae dialbgically involved also as subjectFC
as reSeafchers with me....Thus, in doing research, 1 am '

educating and being educated withtthe people...9

Frim this short.sketch it should be clear that the forces producing
.

the demand for something called 'paric atory research" are nunerousitand com-
,

Pelling. 11'hat is required is a reseFch sit4tion or process which:

(1) changes the subject:..as-object iesearch approach; -

- (2) asks questioms'concerning values and motivation rather than

or as well as quantifiable factors;,
,

facilitates the design,' implementatiop and iriterpretatiaa of

I.
(3)

'"*a.

research by insiders;

- 4
(4) provides for development of reciprocity amang researdhers,

insiders, and agencies'; and'

(5) permits the benefits of.the research,to be felt by the

insider/"nati.

IWhat does ali this mean to regearcilixfoire,

)

and after

development projects? Haw can untrained,"insiders" carry out sophisticated

reseala designs, let alang conceive them? What do,s the increaSe of particip?tion

of the ',hative" in the decision-making,.imp tation and sharing of the
0' 0

\benefits in a development pr9Oect mean? H can the "scientifi researcher'
-e *

justify the impingement of the "insider'g" Libjectivity on the research process?

How cai paTticipation, if accepted as a valy,goal, be obtained from peoPle not

accumtomed to such'interaction? IsOiat methodS ca'?1 be used to insre-I,

'partisipation?

Ibid:,

.

.% ir . .
-... r

0
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These questions and the requirerents for the "nine' research des4i4gn

listed abovP are those of .the practitioners working to develop the concept and
40

,Methodology of participatory research. The fact that participation is a North

American, Western Eur7ean ideal for, a pluralistic society And the fa&t that

resear,ch is defined-h-rationalistic, Western conception of science make

the tas4f the participatory resiarcher even more difficult in societies

that adhere to ,neither concept. They perceive neither the benefits of partici-

1

pation nor the desirability of researeh. The developers of participatory

research have a profoundly difficult job in addressing all these questions and

factors, but the questions'are the essence of the problems facing all operations

in cerss-cultural development situations.

Purnose of this study

Perhaps what many exploring tlie possibilities of participatory

research are looking for is a recipe b6ok in which situations can be caiegoriced

and matched with appropriate action. For example, if you start at the point of

selection of research methods, you can best maiirdze the'participation of the

client by using method. However, T suggest thAt on dnvestigation this

ppproach reveals itself to be not nearly as useful as it appears. As We

frantically seA;ich for alternatives to dead-end research methods, we must

recognize that research solutions Nod to be too situation7specific udth human
-..

subjects for,this approach to wOrk well1A more productive,approach is to

explore the philosophical stances and resulting behaviours which produce an

envponment conducive to participation.,

Participation.evolves from individuals' perceptions of their

situation. WhetherJhe right (permission)-to participation is encouraged

given or taken, the participant must he aware that involvement is possible.
,
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-The researcher must be able to make room, give encouragenent or have the right

to participation taken, or participation will not take place, no matter which

research riethodology is used.

Central to this question of receptivity to participation is the
, 0

researcher's attitude toward science.- Is it the absolute-rightness of.objective4

as defined by Western man or can there be sympathy to the "ghosts" of

other peoples? Who'can barker in knowled4e and again who can define knowledge,

fact, or truth? The reseaxcher.can operate with view:of.fthe world, but

4

that view impinges on the researcher's ability to see, hear; and wa1e. what a

people'is saying, possibly producing a deafness which precludes_pa
,

A corollary element of tlihe appropriate.research environment for

participatory research is tbe-characteristics of the researcher. AstsUggested

ipationo

above, the researcher has contror of the reseircii environment by virtue of his/

her position and has the poweAo allow and encourage iarticipatioin..WIlilp

conceivable, rarely does a grOup initiate ieseuch. More realiTticalryE, the

'researcher must promote participation and his/her personal interactional

characteristics are major elements in the suCcess of the promotion.

Linked with the world view and personal characteristics of the

researcher are'the choices the researcher makes in terrs.of tethod. Certain''
'

views of what is scientific have led to developrent of quantitative meaSures,

- 1

while other view§ about the nature of reality have .led to qualitative descrip-

,tions. Clearly, "research methods havt ideological implications%
10

and reflect

the ideology of thost selectingthem.

10
Rudd Ilan, 'Participatory Research: An Anm4ch for Change", Conveuence,

VIII, 2 (1975), ,11.29.
A

111

,12

4,441.
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.
'The purpose frf pis impeil thereford, will be to discuss`what1.

.

.

.

.. ve

philowlihidal andeistandinp -and resulting behaviOur§ will=produce and en4ion-
.

,

. .
,..0

9' " ) , , . .4
vent conducive to rarticipatian or conducive to.acciptirig the definitiOns .

. .

,

*

of.reality o5the people, the recrch process, To this end the

folfoirine-issues wilbe discus"sed: -(1) hoW- 'the "Valuelsystem. of the 'itisearcer°

" a,
$I

.

influences the possibility of participationi"(Z) how the, personal, characteristics,

and interaciional t.teins or thd researcher ilJliuence the quality 4 participatioriv,

-and, (3) how the research methlOs effect

oT

A. detoar in search of a definition

it a

e nature of the iarticipation.

;

The words "participatory research" give little clue as ta what

4.
developers of the concept are talking,about. Participation in our society-can be

(,

k

much different 1..om the plrticipatory intetactions of other societie0Since the

concerirdepends on a relativistic viewof all societies it is impossible to say

that !'partieipation means..."'ffr all cultures.

"Research", also is used in a "fuzzy" way. The developers are not

talking about all research, but about'research carried out within. development

4

prolect, This means that the information-obtained through research is expected)
4

.to be applied. What result's is a connasion between evaluatiOn-and research, or
4

e\,

perhaps a planned ambiguity between tINtwo enterprises. Evaluation has been

definid_as "deeision-oriented research",while educational researCh is "conclusion,

based".
11

These distinctions can be lost when all research is eipected to be

11
Coleman et al., Research for_Tomorraw's Schools: Disciplined Inquiry for

Education Nei./ Yoe:: MacMillan, 1g591, 0.20-21.

go.

dr,

t



applied.to Some action lira development projeC

their work as diStinctly different frOethat of
-^

V. Glass; oStates the differenees'are!

-4Ipwetrir, ost reseq-i-chers conider
. 7.

an 'evaluator'. For exaMple,-1Gene

-.. .
''

.,
, a .

.

, ...that educational-evaluation attempts to assess the worth,

.4

,

of a thallg and pdueation,research

451'

attelpts to assess the
' sci thientific tru4 thing. Except th t truth is highly'valued

s

, and hende4hat:Which -possessesit ishrorthy; this distinction
*serves fairly.to discriminate research and eyaluStion. The
distinction' can beamade less-:ambibous *f4AAn..tiP is taken

xpl----Th

, as symnomous with "social utility" (whi nci70$66 with -

increases in health; happinessi life e tancy etc., and
decreases:withcincreases in privation, sickness, ignorance,

. etc.) and if "scientific truth" is.identified with two of
itsomanyaforms: (1)- empiricallverifiability of a generil
phenomeno&with'accepted methods of inquiry; (2) logical
consistency. The distinc.tion between assessing worth (eval-
uation), an4 scientifi$ truthlresearchl so defined now takes
on more meanim.'

Evalutttion is that activity which seeks directly to assess
social util,ity. Research may yield ividence of social
utility, hOt-only indirectly -becauk - 4.irical verifiability
of a general.fthenomemon and rational nsistency tay eventually
be of substastial so'cial utility....'

Clparly, contemporary educational research thought does make+ a distinction

betwen research and evaluat4ion hut t is not a field of discussion that de,
\

i,

iiplopers of participatory research have.felt necessary to enter.
, -

At this point, it,will he usefdl,toilook the forming definitioA

of participatory'research. Budd Pall_in.his article, "Participatory Research:

An Approach for Change", offers no definition but lists a series of principles$,'
4

from which one can infer a definition. They are as follows:

1. Pesearch.m6theds have ideological implications.

Aresearch process should be of sare immediate and direct benefit0

17
Gene.V. nlass, "The Growth of Fvaluaticin Methodology" (Boulder: Laboratory of

Fducational Researcho, University of Coloradot n.d.), pp,11-12, reproduced....

I. A
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.to aiicbmmity and not merely the basis for an academic palier.

7-)

3% A research process shodld involve the community (*population in
L

the entire research project fram the formulation -orE the problem

R A

, to the JdISCUSSiOn pf haw to seek solutions and.the interpretatian

/.

of the Tin4igs.

4. If the gpal of the reiiarch is change, then the researdh team

should be composed of representatives of all elements in the

situaiTan that.have a bearing on the change.

S. The research process' should be ten as part of a total e4iicational

experience which serves to establish community neea,

creascs awareness and commitment within the commun

6. The research process shaUld be viewed as a dialectic Process,.a'

dialogue over time and n:6v static.picture from one point in

'time.

7. The object of the research:process like the object of

educational process, should be the liberation of human 4reative

potential and the mobiliz)ation of human resources for the

solution of social' problems.

.\

The wrIrds,participatory research make me nervous when attached to

these principles because it'i,c3ear that much more is meant than participatianf'

and research. The u;ords become jargon which is dangerous in a world where disci-

plines haven't a vocabulary ta talk to each other. Involved in these principles

are research, pedagogy and mobilization and it is not sar wha; purpose is

served by c5pbining the three operations into-one concept'. Further, sow of the

outcomes described in these principles - the goal of research is change -

lilpration of.human potential, etc. - are not clearly the resultsrof paEtici-

pation-or of researel. Neither research nor participation can p14-Wuce change

15
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t iathout appropiiate action in an enviimment surportive of that actIon; hiamans
7--

liberate themselves in a timerand spa4e appropriate to therselvesNo load

4
"participatory research" with these mystical powers may make the package too

-

heavy to be-functional and obscure the usefulness of adding the.dirension of

participation to rearch.
. )

.

: -,4 . . . ,
. .

I find it mo* useful to look at.participatory research as a process'

towards gatherimg new knowledge with the people capable of defining that
,. /

knowledge. The keyword im this statement is "defining" and the key consideration

is who gets the Dower to do Mat defining. Participatory researdh represents

an'effort to share or give over this,power to the "native4 - an enormous de-

parture fram the past in which only the researcher could define reality T.

truth OT knowledge.,

Not only is the ouestion of who defined central but also important

are the questions of .definition by what methods recorded by(v!ii6m and for what

purpose. The question of definitional proprietyymerges at the beginhing of

the research endeavour as the reseaiEher asks who has the right to define the

situation as appi.opriie for tesearch. The restioning continues throughout the

reseal-eh process as someone,defines what problem requires researdh, by wtiat

method that problemvilt e researched, haw accurate the inf6r4tion/data is,

how to interpret tha44at ani how to-apply that interpretation. Those working

toward the ideal of,Darticiparoty research would like to answer each ,question

by reference to the "people", those who are affected by the proposed research.

Thes' supporters reascin 'that each significant definitional point in the rel

iearCh proces_s)should be controlled by the "native" of the target area.

Even.if we accept the above goal of making the"native" the

researcher and definer of reality, we still core up with a big "how". To be

unclear ahoul what research is, 1wethey are looking for, makes the "hoie

j

6'. L.

\-
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even more osciire. There must be a clsprer undsrstanding of wtp,t participation

in reserach meant before the "how" can be adequately. developed.

J
Their ghosts or ours

As stated abov, in the past, ,scientffic research' was definid by a

.researcher trained ;to believe that sihe had screened out subjective input.

Contemporary epistemologists maintain'that objectivip, has always enea myth
k

and that what the researcher reportsjp his/her subjective obse tions and

orderin of 'reality.. Teaccept the implications of 's relati stic view ahd

,take the extra-step of committing oneself to focusing on ttle subjectivity of the

"native" requires a pltilosophical stance i, ihjchthe '"ghosts" of the "native"

are'valued as much as our "ghosts" of scientific research.

To be able to allow the expression of or definition of reality of a

people to be the findings of research requires a particular perspective regarding

the nature of science and scientif c research. In the recent past, many screntists

have vorked on the "developmenv-by-accum1lation" t4 theory, that scientific
4'

thought is developed through evelf rsfined aftlysis of ever refined data as

scientific truth is approached. Adherents to this scho_ of thought are irritated

by the subjective nature of self-definition and argue for "...increasing

elaborate techniques...oftembR!ed on sophisticate statistical procedures, the

Overall effect of which have been to increase the gap between the resetrcher

and his subject of FtudY."15

14
Thomas S. Kuhn, The Structtre of Scientific Revolutions (Chicago: Universitypf Chicago Press,7156-2)-17.72-7'

1SMIchae1 Pilsworth and Ralph Ruddock, "Scme Criticisms of Social Research'
Nethod in Adult Education", Convergene, 8,2,197S, p.33.

*
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second school of thought points Out th scientific nvt.hodllas

been subjective all along, merely masqiaerading as objective, making what ii known

as uncertain because it is'ilouded by subjtctive input. Thomas g. Kuhn makes

this point, as he-discusses:

...the insufficiency of methodological directives, by .

themselves, todictatea unique substantive conclusion to
'Many sorts of scientific quesiions. Instructed-to examine
electrical or chiMical pheriomena the man who is ipnorant
of these fields but who knowS wh;t it is to be Scientific
may legitimately midi any one of a pumb'er of incompatible
conclusions.-Among those legitimate possibilities, the
particular conclusions he does arrive at are probably det
mined by his prior experience in other fields, by the
accidents of his investigation, and by his own i
makeup...,the early developmental stages of most scie ces
have,been characterized by continual competition between
a number of distinct views of nature, each partially derived
from, and'all roughly compatible with, the dictates of
scientific observation and>method...an app ly itrary
element, compounded of pe/ional and historical ident,
is alwaks a 'formative ingredient of the beliefs moused

.by a given scientific community at a given time.'

1

flwe accept that "personal andlhistoric accident is an element of

rocess, we must develop much more humility as researchers Further,the res

as democratic beings we must leave room fqr others to express their personal

and historc perspectives. Acknowledging that "...the experimenter is part of

the experimental system"17, we must allow the subject to be a part as well, so

thai the subject's. per.lpective -.the objeet of the researCh can be expressed

audibly.

This expression on the part of the subject can be lost through the

intimidation,of rationality - the hypothesisR the theory, the method,.etc. If

our own goal is knowledge'of a people thtn we must sonehow get around this

intimidation. As Berger and Luckman st

inomas S. Kuhr, The Structure of Scientific ions (Chicago: University of
Chicago Press,, 14)2), pp.3-4.
17
Jean-Paul Satre Search for a l'oethott.,.(New York: Vintage Books, 1968), p.32,

,w
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To exaggerate the importance of theoretical thought in
society and history-is a natural failing of theorizers. It
is then all the more necessary to corxect,this intalectualistic
misappiehension. The theoretical fdroulaticas of reality, whether
they be.scientific or philosophical or eve4 mythological; do '

not exhaust what is "real" for the u!vbers of a socie . Since4pis is so, the sociology of knowledge mist first of con-
cern itself, with what people 'Inow as reality" in tilei every-
day, non- or pretItheoretical lives. In other'workds, coiTmon-
sense "knowledge" rather than "ideasnrust be tlie =Aral
focus.for the sociology of knowledge. It is precisely this
"Imawledge" that constitiltes Ille fabric of-meanings-withour
which no society could exist.

It

16.

This knoyledge, i*s,"fabric gi ' is not a corrodity easy to

understand, measure or even describe. The evidence of Western interventicp and

disruption in r4iically different Cultures indicates that we have failed to ob-
. *;.

taiethis knowledge for as' whatever reon. Itew argue that the inaYor 4-eason is
f,

Western man's farm:etc see beyond his rituals revolving around the god of

science. As in this statplent attributed to Albert Einstein, Western man has

retreated into the cosmos of science to avoid the world of experience where 'true

scientific owledge is found:'

...The sunrere ...is to arrilie at those universal
elementary laws frtkin Which the cosmos can be built up by
pure deduction: There is no logical path to these laws;
only intuition, resting on sympthetic understanding of
experience, can reach.tem....

The vaauing of intuition and sympathetic understanding is a require-

ment for the researcher who wo!ild aspire to Uste,7t to a subject to mutually

develop knowledge. The requirement is essentially 'that of dealing with ihe

structures of the other'.s world in an inductive matter or,*as Mezirow suggests:

"the science and art of kmowing what we see may be somewhat less exadt that that

18 /
Peter L. Berger and Thomas Luchman, The Social Construction of Reality (lew

York: Anchor Pooks,-1967)., n.15.
19
Robert M. Pirsig, _aze2E511.1n1EL2aLLItjmnLliitillt_srma fro to: Bantam

Books, 1974), p.106. --N-
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4011availaTe to help us sse what'welcnime,'but It probably has far,greater-relevance

to processional uAderstanding.q°,

Characteristics of.the Researcher: Ethnocentrism cf Reciprocit

The researcher, given his/her definition of vjaat is,scientific, sets

NV
/

up the ground-rules,'For,this.reason, the researcher deWmines ifhat bappe4s

in participatory research is scientic, structures the particiption and:givfs
, 4

or denies the right (perwipion) to participate. Nht Colletta underscores As
-

.point'as he reflects on his efforts in :participatoii research in Indonesia: "We

had brought together a group that would probably have never collected to discuss

"21
ideas that may:never have occurred to them. Participation is not a natural

6

phenamenon,mor is it an unalienable right givenby a constitution, but rather

a value held or deniedsby the researcher: for a series of reasons tiarticipation

is better or worse than non-involvement in the mind of the.researcher.

Once the researcher has determined that there is somejhing to be

, gained through the subject's invoivethent in research,-he/she still has the.

problem of implementation: participation requires tha active self-involvement of

the subject, Again, to activate this involvement, the participant must believe

that such effort is possible and valuable. This information is transmitted.by

the researcher throughis/her behaviours and strategies for research. For this

èteasofl, several characteristics are important for the researcher to develop.

Probably the most important is the belief in and movement toward reciprocity.

20,
Jack Mezirow, "Toward a Theory of Practice", Adult Education journal, XXI,
3 (1971),-p.147.

21Nat J. Colletta, 'Participatory research or narticipatory putdown? Reflections
on an Indonesian experiment in non-formal education", Convergence , TX, 3
(1976), p.44.

-' Alp
0.
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As Denis Goulet states: _a

Th

Wreaker partners reject,

e cruc4
or on domination?

r1 Oestion is: axe encounters to be founded
on reciproci
domiflation as invalid, ahd stronger groups can no longer
practice it in-good ccescience or even- with realistic hopes
.of success. Ultimately, reciprocity is.necessary for
esteemi'an idea which has come of age. And recipreci%
is 1:e sole basis for'nen-manipulatitTeelationships."

,.
. /

.

Such a belief-is.neFessary t:)establish.relationships in ipich ex.kst a possibility
e

*18.

of the participunt defini.ng new kniwpledget But as Goulet points out:

...the relationship can lead to genuine development
only if the stronger partneesetedhnical and economic
sweriority, or the power to impose his culiural values,
is somehow neutralized. The mistaken belief that relative
superiority is abrlute constitutes the principal obstacle
to the success of-the relationship Recipients are al-
ready'Nulnerabl;., donors must'become more so. Only tben
can recipients tease being beggars and donors manipulators.'
In practice, no one can render himself fully vulnerable:
but he-can eniosi himself to the other's area of relatiys
superiority and allow the other to make him vulnerable.

4

The researcher is the instigator and s/he initiates his/her

vulnerability. Goulet offers several suggestions for development toward this

1,1
.

vulnerability:

22
nenis Goulet, "AnEthical Model for the Study of Values", Harvard Educational

review, VOl.41, No.2, MaY. 1971, p.25.
23

Ib1d., p,47.

4Ibid., p.46.

First, he can acknowledge that his own superiority
is but relative smeriority, attributed to him in virtue
of the ethnocentrism dominant in s oun society. Second,
he can reflect on the nowerlessnes of his cum knowledge
and wealth to answer basic value emmas posed by the
development process. This should at least make him humble
about his skills. Third, he can accede to the same kind
of critical consciousness of his own values - usually
latent in his programs, policy plan or image of,develoN
vent - that the weaker partner seek.; of his own values.

,

1
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4

I have emphasized the role of ihe researcher as. giver of

.

'!to participife, because I believe that it influenceithe interadtion

researcher.and thefesearch stilject and their mvement to*ardsrec/ro

19.

e right

Neon th

city..

However, of emineni importance is the ability oethe researcher to underitand
,...

imhat the participants.define as reality, to hear what the participantsiaiticulate.A.

Such understanding is veiled by the ethnocentrism every him= beini-experieices
,

by virtue a being born' and socialAed ii;to a social structure. To rend the veil

-requires time and "...great sensitivity and self-awareness on the part of the

25\investigator. The field worker is.his own principal research instrument: .."

Data from other instruments used are interpreted by this ultimate instrument: the"

researdher.

,Refinement of-the researcher's skills hinges, aTang things,

on (1) being aware of what assumptions one is caiiryng into resea d (2)

ueretanding one's observational style.'Both require.a commitrrent to c tant

refinement, because assumptions change and perceptions alterubmn a human inter-

acts with the environment =dither humans: one rust constantly be assessing
,

what is happening.

The importance of stating and examining assumptions can be exploied

through the examnle of the assumntion of mot North Americans about the nature

ofenxraidy and partination. As stated by Glen Dealy: "North Americans feel

that the basis of4rue democracy is political illuralism: thai is, the relire-

sentation and prapagatioii of a plurality of interests."26 It's not surprising

that such is the belief because the North Americ antries were founded in

2
5Bou1et, n.46. .

26
n en Dealy,"The Tradition of nistic Democracy in Latin America", POlitics

and Social Change in Latin America: The Distinct Tradition iversity ol**Mass-.adEusetts PresS, T974T,
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diversity th differences more pronounced than any rationale, for unity.,,On the

other hand:

Latin America countries ai their inceptin did have.*
&eat deal in common: one king, one systep of law-and ad-
Ministration., one religion (Judaism and Prcites_tantism were
not treated as'reiigiyanss, but as haesies), one military_
system, ple language among.their effective gpverningipop-

. ulation, and one general approach t education. '
N

As a result, most Latin American'3,coutitries developed eT a monistic democratic

system: "that ip the centralization and control of potentially competing

interests. Clearly, both systems are contradictory and woUld pose a prohlem

for groups:working towards reciprocity.I.y.hich political system should be used?

, This problem is,complicated by the nature of the representation

practiced in bc:siil systems. "Mbnistic democrats adhere to the belief that a

nation.,can best be represented when congressmen represent the common good. Liberal
*P.

or pluralistic democrats, by contrast,-tend to favour a reOfesentative govern-
.

ment whereby congressmen $tand for the interests of a defined constituenc;."29

) k

Hence, yhen a North American talks with a "representative" of a monistic

political system about looking for a representative of a group, it's not clear

/
that'either the North,American or the native political boss can be happy with the

performance of the "chosen representative" simultaneously.

Nat Colletta describes similar difficulty with his participttory

research pToject in Tndonesia, when he began woik with the Mayor who had

...great concern over who would determine the definition
of "participation" in oui- "participapry research" effort,
It became clearer in his rind, and ours, that the definition
of participation "Indonesian style" was a bit different than
what we had envisioned. Our visions were of villagers, heads
pf households, the "grass-roots"; his was that of village
olficials, governmant emn oyees working in the -district, and

27
Ibid.

28-7
Ibid.,

2.9
Dpaly,

p.74-75.

15.73,

19.
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some of his ttaff.3°
. -

It is.not Clear:thatVndones.id is working under any form of democraticgille but

a political system'was functioning which Colletta didfnll perceive as)appro-
4----,-,..

21.

Oiately4participatory.
4

)The idea that democracy should allow for pluralisticxpression is a

North American ideal and at assumption not shared by nmerous countries which

perceive elemselves as operating under i democratic political system. It's EM-

portant that the researcher be awari of his/her assumptions as s/he init4tes

a participattiry research process, because such a process say:

(1) require a break with established pilitical proceaure,

(2) require training of participants in representational
behaviour, and

(3) require behaviour not stinportable by present political
structures.

I'm not suggesting thavit's appropriate or inappraptiate for a deve1oper4o

train "natives" to act like U.S. democrats. But I am suggesting that what is in-

volved in the desired behaviour be cleaily. understood Assumptians mist be clear.

so t1atiàhat is seen is clearer. The failure of a Latin Aperican to elect political

representatives 'has less to do with that Latino's ievel of consciousness and more

4

to do with the political system in which he operates. Ct what could be seen as

a perverse attempt at mainienance of the status quo, can also be seen as unfamiliarity
*

witla political process. When something ii not as it is assumed it should be, ,

the assumntion should be clarified and examined to better determine the0
arnropriate action.

Hinging on this need to state and examine assumptions is the need for

3n
Colletta, n.4n.



the researcher to be aware of his/hr own observational style. "He-shouldyrac-

tice observing and recording events in ordir to discover his observational ±

biasesand to develop more systematic techniques of recall." 31

For example, the tesearcher shouid-be'aware oEwhich of his/her assumptions cause

lam/her to concentrate on one aspect of a group as opp9sed to aiother. What the-

theoretical orientation causes the researcher to look at, for instance, the power

relationship of the men as Opposed to who flolds in which situation in a sOciety,

also deserves attention. The observation of live interaction between people is

usually too exciting td trust to haphazard repoirting. "Field work requires much

more than simply being there' and.passively watching what people are about, '321

ioth clarification of assumptions and understanding of one's obser-
go

vational limitations are part of a movement towards attrition of ethnocentrism.

Roth are attempts to delineate which categories are-ours and which are theirs

and to understand how our-categories colour our observation. The desire for this

understanding is in imriortant characteristic of a researcher interested in ob-
.

taining/new knowledge about a people. As Thpmas Rhys Williams explains about the

experience., of anthropologists:

p Anthropologists undergo a wearing away of their owp cul-
tural ethnocentrism as they develop the ability to move easily
in and out of culture categories known to another people. As
they hive learned to respond to new cues of emotion, develon
appreciation for strange focds, become accustome to alien in-
tonations and alien concerns, anthropologists have evolved a
relativistic attitude toward man and culture that is vital
in their research. Cultural relativity means that any social
form or act has to-be understood as a part of the whole of the

1.

31
Peritti J. Pelto, Anthropological Research: The Structure of lnkliry (Nog York:

, Hamer and Rau, 197n), p.92.
32

Pelto, p.92.
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culture in which it occurs. The attitude or relativism is
one of-beipg liberated fnmn the parochial truths of &le
culture to a freedom tp be concerned with the diversity
of hunan knowledge and experience,iwith all of iti-dis-
cords,. its powerful and pervasive irterogeheity, and itstN.,
dissents and divergence. The attitu4e of relativism is
one of being freed 'from local-orthodoxies- and "eternal"
verities. It is a sense of liberation fram,the constricting ,

bonds-or race,.class, and time_. The deniarof the authenticity
of any one culture!s claim f6 final veracity t94s to
shape, direct, and colour all studjof culture.'

TH.'S. desire for attrition of ethnocentrism is an importancharacteristic of a

researcher attempting participatory research; The researchenust be able to

hear,his/her own ethnoceltheassumptions to be able to hear the definition a

,

people gives to its own reality. No field metfiods will "worle' if the researcher

is not refining hii/her ultimate research insihIment: his/herself.

34There are no readv-made instruments ,

4
As Hall sogglpts, "research methods have ideologicarimplications "35

I believe this is so because of the relatgve amount of projIction allowed tp'sthe

researcher. Some methods, such as life history recprding allow the subject maxi-

mum interpretation of hisfher life. Cthers, smch as that'used Collitta to

measure the level_of participation ("...each res4purce, person wis given' a sample

scale of 1-4 ((very active, active, adequately active, and passive)) to rate

both the frequeny of individual,oninion expression and the degree;pf individual

36participation of any kind.") allow the researcher to, project on that sbciety

his culturally formed i4a of what participation. Colletta, by using this method,

omas Rhys Williams, Fiel Methods in the Study of Culture (Ning York: Holt,kinehart and Winston, 196 n.61.
34

Pelto, 13.90.

35Hall, p.28.

35Col1etta,p1.41.
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shut himself off from understanding what possibly could have bien a much more
A

s

complex system Of oarticipation, not reducible to the =Aber of times a person
K

opened his/her mouth or nodded his/her head.

.1
Examinatian of the obtuseness of projectivi'ttes such as !hat used

,by OA ta usually results in a aiscUssion of the pros and cons of qualitative

vs. q t tative methods. However, it's not an el'Apr.situation, rathet, (man-

.

titative methods-must buila on the information develope4 through qualitative

methods: This need is particularly acute in research done witb, pre-literate

grouns where those groups havr not been defining themselves audibly in a re-

trievableTashian. In short, the researcher goes into the field with little or no

Imowledge on'which to base his/her intervigw formats, questionnaires and projeftive

tests. This situation of non-preparation results in the researcher projecting his/

her own culture into his/her quantitative instruments.

Sociolpgical methods are more appropriate for description of a

. Western, literate populatian than for interpretation,of a non-Wester pre-literate

population.37.N jthe other hand, anthropology, with its heavy reliance on qual-

itative meihods ckas participant observation and informant Colliboration,

provides a procedure for obtaining vital, firpt hatid information not available

on most pon-literate groups. In this situation - that of the non-liierate group -

...the' preliminarY data front participant observations provides the fieldworker
A

with insights lind.elues necessary for developing questionnaires, tpsychologicak

tepts or other more specialized researtli

37
Thi

.

s statement is based
of Sociology, University

38
Pelto- P.91.

on a discussion with Dr. Benjamin Dennis, Professor
of Michigan, Flint.

A%
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*The emphasis oft self-definition in:participatory research coA3ksponds

to tile emphasis on listening and obsen inher4mt.in the participant obser-
,

vation method. But, however appealing and emotionally satisfying' this procedure

is, it has several drawbacks which have made if nonfunctional for use in traditional

Cj
educaticaml researeK in tile post. First% the method requires-time and immeision

1

in In alien-culture. Second, researchers must be able to work in the language'

of the people. Third, reiearcherS must be trained in the method but-also be abl?,

to thin terms of educational.application. Anthropologists are usually traind

to think of chafte strategies and applicatton as "impttre"minAingemnts an the

research process. Finally, development agenciet have not givenAucaticmal* re-

search higD prioiity and, htence, extend!d, field owrk has not meared appropriate.

B4efore throwihg out any method for any-utilitarian reason, t.hough,

let's look at what is requiri4 fpr participatory research method, and then

rethink.what is firictighal The fo9bwing three, research methodicitaracteristics,

(1 believe, are necessary to carry puf participhtory research:
t

(1). 7he time allowed to the research procegs must be sufficient
'to deal with the complexity of theproblem.

40
The quality of prticipatory research relies on the quality of

-

relations developca between the subjects and researchers and quality relonships

require time to build: Surveys, questionnaires and interviews are appeal g,

because ihey can be administered in a short time,, but many auestion the eful-

ness of the resultant data (see Hall and Pilswoith ). 'As t S. :Webb staties:
39 40

Interviews andoucstionnairis intrude as
into the social setting they would describe,

"Mich:el Pilworth and Ralplii
Methods in Adult Ed --,atio0",

a foreign element
they create as

Ruddick, "Someicriticisms of Survey Research
Coniiellence VIII, 2 (1976Y, 0.33-43.



well as measure attitudes, they elicit atypical roles and
responses, they are limited to those who are accessible

and will co-orlerate, and the responses obtained are pro-
duced in part by dkpeolsiens of individual differences to
the topic at hand.'

L.

Surmy research has' also been terned "...alienating, dominating or oppressive in

Aaracter."42 Hall.stat'es, "...((survey research)) extracts kinformation from

individuals in isolation fron one another and aggregates- this into a single set

of figures (and) does' so at the eipense of reducing the complexity and.fichness

of hunan experience."43

These methods require thaeartificial relationships be develcped so

that ."information" can be obtained. Participatory research, on the other hand,

requires that the subject analyze `and present information To encourage such

action, the researcher "...must establish relatiens of confidence with informants.

Confidence comPrises both trust and tlie, willingness of interlocuters to confide

or divulge intimate thoughts."44 Adult human beings don't easily give this

trust. An apnronriate amount of time must be allotied to this developmmt.

(?) the Method must allow for reflecticn "...conducted
jointly by researchers and members of a culture if
the distortion prrAuced hv igagMentation of value
patterns is to be reduced."

All societies operate in corplex rtatterns. The researcher ca k easily oversimplify.

if s/he is 'not involved in "checking over" the ,informaticn with those capable of

illuminating the complexity. The participants must be final determiners of

accuracy.

(3) The research process must be a permanents sequence of
analysis, statements action, reflection analysis, etc.

41F.J. Webb et al., Unobtrusive .1*asures: Non-reactive Research in the Social
Sciences (Chicago: rainvairrnirry--fp r.."'
.t.4Hall, p.26.
43

rbid. 9--- p.25.

"Coulet 11.51.
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If participatory researcy (hy implication) contains steps of research, pedagogy

and mobilization, there must be a strategy to go from phase to phase. Paulo

Freire and Ceorges Allo describe two different sequences for the process: Freire

insists on action as an important element, while Allo takes a less intrusive

sitioh. Freire,urges a structure for advancing from stage to stage and diagrams

this structure as:

Action

Reflection(

Freire describes the investigation Ecould be translated resorch) of the

genirative theme as going thl;ough:

(1)-analysis of the situation with the subject

(2) seliction of the-important theme

(3) codification of the them

(4) presentation of the theme

(51 analysis of the.theme

(6) action on the theme

(7) reflection-on action47

Georges Ailo, French philosppher and change theotist, in his scheme, %

Ai exploration of values, suggests the following sequence:

(1) Preliminary systhesis: Thednvestigator Aplieits from
hatural leaders in a cummunity and from popular sookes-

, havi. .0 influence beyond their limited kinship
or aff five circles, their perception of what their
tot human existential situation is, what it means,
an ufiat it ought to be ...

Paulo F re, PelJamy of the Oppressed (New flerder and Herder, 1972)r.75.

4
71bid., p.76 118.



(2) Systematic observation. Unaer ideal cOnditiems,
systematic observation should then tam place at
four different levels. The first is thit of pri-
mary groups or sub-systemm constituting.natural
units of daily life. General Observation can be
conducted, for instance, on all aspects of life
in a-viklage or imong an itinerant tribe. A secomi
level of observation is some limited sector of
activity such as work, 'recreation, mrship, or
family, relations. Third;there is the cultumal -

system as a whole, whether it be the belief sys-
tem (cognitive values), or the set of_ norms,
patterns of interaction, or Ole total network
af social forces affecting cohesion and disrup-
tion. A fourth level touches upon tbe broad
world-view, or philosophy of life.."-

_ (3) Reflective sygthesis by the research team. The
third stage in the process is the elaboration by
the research team of st reflective, critically
iconscious synthesis, as distinct from the naive
synthesis of the first stage...

(6) Feedback of reflective isy s to populace. Thelthese
final stage of the'norrilative sequence consists in
resubmitting the critteal synthesis obtained in
Stage 3 to the inftmmants who provided the naive
synthesis.in Stage l. The dhoice of appropriate
terms and symbols evidently depends an prolonged
interaction between-the research team and a rep-

48resentative portion of the interested populace...

This!, Sequence stops sitort of action for Allo since "... the

research team never arrogates to itself the right to interpret the problems of

the native pooulace...'"I° However, if the developers of the participatory

research procesi define application as a goal, someone !mist interpret the prob-
/-

lens and begin action for resolution of the problems: there must be a strategy

for praxis if the goals of' the application of the participatory research are to

be niched.

48
Goulet7 pS0-52.

49
rbid.,

4s

31



. 29.

Methods that include or allow for these elements - sufficient

time for development of authentic relations, a mode for reflection and a permanent

sequence for praxis - influence and amplify the nature .of participation. These

methods permit and encourage group definition (research), but usually do not lend

themselves to short term use : this reseatch mode requires that the research

process continue throughout the developer's interaction with the community.

Participatory research*annot be reduced to a three-day workshop or a run

through the community surveying randomly selected households. Rather, the effort

to develop participatory research signifies that many researchers are willing to'

use strategies that,finally reflect the complexity.of the society being

"assisted". Thia search for these strategies is a search for ways of deve aping

reciprocity between peoples - a sign that our relations are coming of age.
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